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Figure 3: A Correlation Table on the Number of  Siblings and The SCBE 8 Basic 
Scales.
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Correlations (continued)
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DISCUSSION 

After reviewing the data, we found that the more siblings a child has, the 
more likely it is for that child to be reported as tolerant, cooperative, and to 
externalize their problems. Furthermore, a child is more tolerant, cooperative, 
and autonomous when he or she has an older sibling. The result may be 
explained by the availability of  opportunities for later-born children to interact 
with older siblings than vise versa. Vandell, Wilson, and Whalen (1981) assert 
that later-born children have the opportunity to model older siblings who 
facilitate social interactions. Later borns may thus possess greater social skills 
and are more successful in peer interaction than first born children (Ickes & 
Turner, 1983). It has also been found that behavior problems are more common 
in first-born male children (Lahey, Hammer,Crumrine & Forehand, 1980). 
However, in the present study, no gender effect was found.

Baskett (1984) offers other reasons for these birth order differences. She 
attributes the differences in birth ranks to the differing environments within 
families. Baskett (1984) furthers this belief  by asserting that a child may carry 
out self-fulfilling prophecies by learning these beliefs from parents, which
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could be a dangerous result of  stereotypes associated with particular birth 
ranks. Baskett (1985) further suggests that differential behavior from parents 
may result in these differences as well. Some research has indicated that first-
born children received more responsiveness and social attention (including 
physical and verbal) from their mothers and that later-born children who have 
to compete with their older siblings for their mother’s attention (Berglund, 
Eriksson & Westerlund, 2005). Therefore, combining a higher activity level 
with less parental control may encourage first-born males to display more 
aggressive behaviors in social interactions (Lahey, Hammer, Crumrine, & 
Forehand, 1980). 

In addition to these explanations as to why birth order differences occur, 
Falbo (1981) suggests that the parents of  first and only children are more
likely to be inexperienced with children, and thus set too high an expectation 
for their children.  There is evidence that first and only-born children receive 
greater parental pressure for more mature behavior at earlier ages than do 
later-born children. Therefore, first-borns are more thoroughly socialized than 
later-borns, conforming more closely to parental standards (Laosa & Brophy, 
1972).

In conclusion, after reviewing the literature on birth order and different 
personality characteristics and examining the birth order effects on a sample, 
we feel that more research is needed. The limitations of  this research include 
the sample size and the social class. The sample size is considerable small 
and a relationship between social competency and birth order may be more 
evident in a bigger sample. Furthermore, Rodgers (2001) explained birth order 
effects through a theory known as admixtures. These admixtures, such as 
socioeconomic status, are related to birth order effects and family size patterns 
and can potentially confound the results of  birth order studies. Falbo (1981) 
expands on how social class can confound birth order results. He states: 

Middle-borns are more likely to come from larger families than first 
or last-borns. Furthermore, social class is negatively related to family 
size. Consequently, if  birth category is the only factor considered in 
the data analyses, there is a good chance that the effects attributed to it 
are really brought about by social class, family size, or both. (p. 122)

Schooler (1972) suggests that further studies should attempt to control these 
confounding variables by matching participants by age, social class, and 
family size. Even so, it still may difficult to determine a relationship between 
birth order and other variables. Avila (1971) also offers some suggestions 
for improving the research on birth order. She recommends that more 
observational data is needed, more longitudinal and cross-sectional studies are 
needed, more cross-cultural research is needed and finally, more research on 
non-middle class families is needed in order to better establish the relationship
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between birth order and other variables (Avila, 1971).
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